ACTING TO FOSTER
THE EDUCATIONAL SUCCESS
OF GIFTED STUDENTS

gga(/eerr?g?nent Québec



Coordination and content

Direction de I'adaptation scolaire

Direction générale des services de soutien aux éleves

Secteur de I'éducation préscolaire et de I'enseignement primaire et secondaire

Collaboration

Direction des services de soutien et d'expertise

Direction des services éducatifs complémentaires et de l'intervention en milieu défavorisé
Direction de la formation générale des jeunes

Direction de I'évaluation des apprentissages

Direction de la sanction des études

Direction des encadrements pédagogiques et scolaires

Direction de l'enseignement a la maison

Direction de l'intégration linguistique et de é€ducation interculturelle
Direction des relations avec les Premiéres Nations et les Inuit et de la nordicité
Direction du soutien au réseau éducatif anglophone

Direction générale des relations de travail

Direction de l'enseignement privé

Title of original document: Agir pour favoriser la réussite éducative des éléves doués

English version

Services linguistiques en anglais

Direction du soutien au réseau éducatif anglophone
Ministeére de I'Education

This document was produced by the Ministére de I'Education et de I'Enseignement supérieur.

Quotations may be taken from this document provided that the source is credited.
Suggested reference: Ministeére de I'Education et de I'Enseignement supérieur. Acting to Foster the Educational Success
of Gifted Students, 2020.

The PDF version of this document can be downloaded from the website of the Ministére de I'Education et de
I'Enseignement supérieur at: www.education.gouv.qc.ca.

For additional information:

Renseignements généraux

Ministére de 'Education et de I'Enseignement supérieur
1035, rue De La Chevrotiére, 21¢ étage

Québec (Québec) G1R 5A5

Telephone: 418-643-7095

Toll-free: 1-866-747-6626

Legal deposit
© Gouvernement du Québec
Ministére de 'Education et de I'Enseignement supérieur, 2020

ISBN 978-2-550-92445-6 (PDF)
Bibliothéque et Archives nationales du Québec, 2022



TABLE OF CONTENTS

INTRODUCTION

1

LEGAL FRAMEWORK AND MINISTERIAL PUBLICATIONS

1.1 Legal and Regulatory Framework
1.2 The School’s Mission
1.3 Ministerial Publications

CONCEPTS ASSOCIATED WITH GIFTEDNESS

NEEDS OF GIFTED STUDENTS

3.1 Accelerated Learning Pace

3.2 In-Depth Understanding

3.3 Challenges

3.4 Complex and Meaningful Learning Situations
3.5 Recognition and Valorization

3.6 Balance

3.7 Guidance

TAKING GIFTEDNESS INTO ACCOUNT IN THE SCHOOL CONTEXT

4.1 Basic Principles Underlying the Organization of Services
4.2 Knowing Your Students
4.3 Determining the Needs of Gifted Students

COURSES OF ACTION TO FOSTER THE SUCCESS OF GIFTED STUDENTS

5.1 Differentiated Instruction Within the Framework of the QEP
5.2 Enrichment

5.3 Class Diversification

5.4 The Individualized Education Plan (IEP) Approach

5.5 Tutoring

5.6 Mentoring

5.7 Accelerated Learning

5.8 Sports-Study and Arts-Study Profiles and Concentrations
5.9 Extracurricular Activities

5.10 Personal Educational Project (PEP)

PROJECTS SUPPORTED BY THE MINISTERE

6.1 Research Program on Student Retention and Academic Success — RPSRAS
6.2 Partnership Projects in Special Education (Measure 15350, volet 1)

CONCLUSION

APPENDIX 1: MAIN THEORETICAL MODELS OF INTELLIGENCE AND GIFTEDNESS

APPENDIX 2: EXPRESSIONS AND CHARACTERISTICS FREQUENTLY ATTRIBUTED TO GIFTEDNESS

REFERENCES

>~ > > p

S\O\O\Om o\

10
10
10

12

12
14
15

16

17
17
18
18
19
19
20
21
21
22

24

24
24

25
26
28

32



INTRODUCTION

The Québec education system takes
student diversity and the needs of all
students into account. It provides
each student with the best possible
opportunities for learning along with
the support each one needs to
develop fully in school and contribute
to society as a full-fledged citizen. To
further facilitate each student’s
success, it also has them develop the
competencies required for the 21th
century.

Gifted students are an integral part of
the diversity in Québec schools. Their
needs, which are both similar to and
different from those of other students,
change over time and influence how
they learn. In its Policy on Special
Education, the Ministére de I'Education
et de I'Enseignement supérieur stressed
the importance of facilitating the success
of all students including, implicitely, that
of gifted students. Meeting their needs
has been a concern of the Ministére and
the Québec school system for many
years." Indeed, a document on the
subject of giftedness was published in
1985.

The Policy on Educational Success, published
in 2017, stated clearly the importance of
meeting the needs of gifted students. The
vision it presents implies that many factors
have to be taken into consideration and
assigns priority to the needs of all children
and students without distinction, whether
they have handicaps, social maladjust-
ments or learning difficulties, live in
disadvantaged areas, are gifted or have no
particular difficulties.?

1 In 1985, the Ministére de I'Education du Québec
published Les Eléves doués et talentueux d Iécole : Etat et
développement.

2 Gouvernement du Québec, Ministére de I'Education
(2017), Policy on Educational Success: A Love of Learning,
A Chance to Succeed, 21.



In recent years, giftedness has generated
substantial interest among the general
public and the media. An increasing
number of Québec research projects and
studies devoted to giftedness have been
produced for the public as a whole and,
more specifically, for the school system.
Education system stakeholders are
concerned with the learning support that
can be offered to gifted students and have
launched a variety of initiatives to meet
their needs. On a regular basis, these
stakeholders share with the Ministere their
plans, challenges and actions to develop
these students’ full potential.

Schools wish to make wise choices and,
accordingly, question their approaches,
particularly with regard to the educational
progress of gifted students. Much thought
has also gone into balancing the different
spheres (intellectual, physical and social)
of students’ lives within the framework of
the learning provided for in the Québec
Education Program (QEP).

Student retention and the educational
success of all students are core concerns of
Québec society. If we tend to think that
only specific programs that allow for
learning outside of regular classes can
meet the needs of gifted students, we
should know that gifted students present
many profiles and that there are many
ways of supporting them in their develop-
ment. By working together, the various
stakeholders in the education system, the
family and the community can propose
the best possible avenues for supporting
them on the path to success.

This document is intended to support
teachers, complementary educational
services staff, school administrators and
parents in understanding gifted students’
needs and the approaches designed to
meet them in the schools.®* Many of the
points presented in this document pertain
to all students. It reaffirms, therefore, the
orientations most likely to meet the broad
range of students'needs and it highlights a
variety of means for arriving at this goal.
The document also looks at concepts
relating to giftedness and the needs of
gifted students in addition to presenting
projects supported by the Ministere.

This document was developed in accord-
ance with the values of justice, equality
and equity, which constitute the core of
the education system, and in terms of the
non-categorical approach advocated by
the Ministeére. Informational in nature, this
document is a tool for reflection and for
orienting actions within the context of the
school. It is not intended to be an
exhaustive treatment of the question of
giftedness, which is related to contexts
other than that of the schools. Readers can
therefore consult complementary sources
on their interests.

A range of terms coexist in the literature
on giftedness: gifted, highly gifted,
high-potential, talented, precocious, twice
exceptional. For the sake of brevity, this
document uses primarily “gifted,” “gifted-
ness” and “gifted students.”

3 This document is intended for use in the education system. It refers to the Education Act and the Québec Education Program. It can be useful for parents who home-school their children.

The principles of universality, accessibility and equity

that govern our education system must be applied

first of all to children because the path to success begins
early and continues throughout life. To foster the success
of students at all levels of instruction, the education system

must support and guide all students ranging from the more
gifted to those experiencing difficulties.

Gouvernement du Québec, Ministere de I'Education et de I'Enseignement supérieur (2018),
Plan stratégique 2017-2022, 22. [Translation]




LEGAL FRAMEWORK

AND MINISTERIAL
PUBLICATIONS

Various legal and regulatory frameworks and ministerial publications provide the basis for initiatives carried out in
the schools to foster the success of gifted students. This section covers the main aspects of these frameworks and

publications.

1.1 Legal and Regulatory
Framework*

The Education Act® (EA) assigns different
roles to the school system and to parents
in order to promote student success. The
Basic school regulation for preschool,
elementary and secondary education (BSR)
covers the application of the EA in detail.

The BSR¢ specifies the educational services
that must be offered to students:

= preschool education services

= elementary and secondary instructional
services

= student services

= special services

These legal frameworks support the range
of interventions introduced to meet the
needs of gifted students. This document
makes connections with these frameworks.

1.2 The School’s Mission

Québec schools have a mandate’ to
prepare students to contribute to the
development of a more democratic and
just society. The schools also contribute to
the harmonious integration of young
people into society by enabling them to
assimilate, and understand in depth, the
knowledge and values on which this
society is based, and by training them so
that they are equipped to participate in a
constructive manner to its evolution. With
this in mind, the schools offer educational
services to all young people while taking
the various aspects of their lives into
consideration, and give them the tools
they need to develop their intellectual
and social potential in both their personal
and professional lives. Consequently, the
schools’ work with young people must be
multi-dimensional. Its threefold mission®
is to provide instruction, to foster social
development and to provide qualifications.

1.3 Ministerial Publications

1.3.1 The Policy on Educational Success

According to the Policy on Educational
Success, the Ministere's vision of educa-
tional success “includes success in school,
but goes beyond obtaining a diploma or
qualification by taking the person’s overall
cognitive, affective, social and physical
potential into account starting in early
childhood.” It reminds educational institu-
tions of their responsibility to offer all
students a welcoming, safe and inclusive
environment that reflects a spirit of open-
ness and that enables them to develop a
feeling of belonging to the community
and to learn how to live together. Fostering
success for all students and taking
account of their diversity are long-
standing concerns. The Policy Statement
on Educational Integration and Intercultural
Education (1998) stressed the need to take
into account ethnocultural, linguistic
and religious diversity in order to foster
the educational success of all students. The
Policy on Special Education (1999) showed
a concern for the success of all students
along with the prevention of difficulties
and early intervention.

4 While this document is based on the legal framework of the Education Act, it may also be useful to the schools that come under the Education Act for Cree, Inuit and Naskapi Native Persons, or

the federal government, whether or not they use the QEP.

Education Act, s. 207.1.

0 N o wn

Education Act, s. 36.

Basic school regulation for preschool, elementary and secondary education, s. 1.

Gouvernement du Québec, Ministére de I'Education (2006a), Québec Education Program for Elementary School, 3.
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1.3.2 The Québec Education Program

The QEP applies to all students® and the
instructional practices it sets out should
make it possible to meet a variety of needs,
while taking individual differences into
account.’® The common reference docu-
ment for all Québec education system
stakeholders, it fosters the development of
students’ competencies while leaving
ample latitude for implementation. The
competencies in question include both
cross-curricular  and  subject-specific
competencies in all subject areas:
languages, mathematics, science and
technology, arts education, social sciences
and personal development. The QEP’s
broad areas of learning foster consistency
and complementarity in the educational
interventions of each school service.

1.3.3 The Reference Framework:
Complementary Educational
Services - Essential to Success

Complementary educational services are
for all students, whether or not they are
experiencing difficulties or are gifted, and
are intended to foster their learning prog-
ress. These services are called comple-
mentary because they make it possible to
accomplish  the school’s mission in

conjunction with preschool, elementary
and secondary educational services. The
professional and support staff who imple-
ment complementary educational services
programs include psychologists, guidance
counsellors, special education technicians,
resource teachers, psychoeducators and
speech  therapists. The Reference
Framework, which was published in 2002,
explains what these services are and how
they can meet students’ needs in school.

Complementary educational services staff
collaborate with teachers and school
administrators in order to foster student
success. Collaborative communities, like
professional learning communities, are
ideal for furthering such collaboration and
for planning activities that these stake-
holders can carry out in the school, particu-
larly to meet the needs of gifted students.
For example, complementary educational
services staff can facilitate a better under-
standing of gifted students’ needs or
suggest relevant interventions for the
classroom in collaboration with the
teacher. Complementary educational
services staff can help students to develop
self-awareness and understand how they
learn and interact with others. It is in this
context of indispensable collaboration

The fact that educational

success is a broader term than
success in school means that com-
plementary educational services are
especially important. [...] These services
are intended for the whole person, build
on [their] strengths and aspirations,
and offer activities to foster personal

development in its broadest sense. They
contribute to the person’s success and
can counter risk factors that could other-
wise hinder personal development.

Gouvernement du Québec, Ministére de 'Education (2017),

Policy on Educational Success, 48.

that complementary educational services
staff can be called upon to offer training or
guidance to teaching staff, with a view to
prevention or intervention, depending on
the situations that gifted students may
experience. The Reference Framework also
specifies the manner in which teachers
must participate in the rollout of comple-
mentary educational services programs in
order to act in a pertinent and concerted
way to meet the students’ needs.

1.3.4 Reference Framework for the
Establishment of Individualized
Education Plans (IEPs)"!

Not all gifted students are given an IEP, but
those who have adjustment or learning
difficulties, or who require specific inter-
ventions to foster their learning progress,
might benefit from an IEP. In such contexts,
the IEP approach makes complete sense.’
It must be based on an analysis of the
student’s situation and provide for
concerted action to help the student
progress. The approach will be covered
in greater detail later in this document.

9  Apart from the Work-Oriented Training Path and the

Competency-Based Approach to Social Participation
program (CASP), which meet the needs of other
students, the QEP is intended for most students.
Indigenous students, on the other hand, who come
under Education Act for Cree, Inuit and Naskapi Native
Persons, are exempt from the compulsory application of
the QEP.

10 Gouvernement du Québec, Ministére de I'Education, du
Loisir et du Sport (2007c), Organization of Educational
Services for At-Risk Students and Students With
Handicaps, Social Maladjustments or Learning
Difficulties, 6.

11 Gouvernement du Québec, Ministére de I'Education
(2004), Individualized Education Plans: Helping Students
Achieve Success, Reference Framework for the
Establishment of Individualized Education Plans.

12 The situations that call for the establishment of an IEP are
outlined within the Reference Framework for the
Establishment of Individualized Education Plans, 22



While there are many concepts and theoretical models relating to gifted-
ness, there is no universally recognized definition of giftedness. Many
terms coexis—agifted, highly gifted, high-potential, talented, precocious,
twice exceptional—and often mean both similar and different things. Their
use varies depending mainly on the context and territory.

The first concepts of giftedness, which
established the intellectual quotient (IQ)
as the main criterion of giftedness, have
evolved. The scientific literature has shifted
away from the idea of intelligence as a
problem-solving capacity measurable
through |Q tests, toward a concept of intel-
ligence as a developmental and evolving
trait that includes creative qualities. There
is no single, unique profile of the gifted
student, nor is there a criterion that could
be used to identify one as such. Since the
scientific literature has documented a
great variety of profiles of students
deemed gifted, there is a need for a
broader, up-to-date and more inclusive
definition that can encompass this
diversity of forms and profiles, if necessary.
Appendix | shows the main theoretical
models of intelligence and giftedness.

Giftedness should not be considered a
diagnosis. In response to the needs of
all its students, the school is not called
upon to make a diagnosis or to label
students. Current research is oriented
toward a broader definition of giftedness.

Accordingly, most experts recommend
using observation to identify behaviours
or other signs of giftedness instead of
identifying children as gifted.

Some authors identify signs of giftedness
that do not all reflect the same goal. As
stated above, there is no single, unique
profile of giftedness; and no list of observ-
able signs can be said to be truly
exhaustive. Observation of the indicators
shown by students is intended rather to
further understanding of how they func-
tion, to determine their needs and to help
educators see what the school can offer
them. It is important to point out that
giftedness is expressed in many ways and
that its signs can be in the domains of the
intellect, the arts, science, sports, social
life, creativity, leadership, etc.

CONCEPTS ASSOCIATED

WITH GIFTEDNESS




Various elements apart from the foregoing
signs of giftedness should be considered
as essential to a better understanding of
the phenomenon and how it manifests in
school. It is important to remember that
giftedness does not correspond to a
specific 1Q and is not synonymous with
success in school. We often mistakenly
assume that gifted students excel in every-
thing they undertake, but this is not always
the case. Giftedness is part of a develop-
mental process and can go unnoticed in
certain situations, as when behaviours like
agitation and lack of motivation mask its
manifestations. It could also coexist with
social maladjustments, learning difficulties
or other problems. Depending on how it
interacts with specific problems, gifted-
ness can manifest in very different ways in
school and, in some cases, it can go
undetected. Students can accordingly
have problems in school that make it diffi-
cult for them to remain in school or to
succeed there.

Trying to define giftedness is like trying
to define other complex human charac-

teristics such as intelligence, creativity,
love, beauty or justice.

Alberta Learning , Learning and Teaching Resources Branch
(2004), The Journey: A Handbook for Parents of Children
Who Are Gifted and Talented, 3.

The concept of giftedness is also influ-
enced by culture and by geographic and
economic situation; and giftedness itself
may go unnoticed in students who do not
have a full command of the language
commonly used in a school, or who are
recent immigrants. Gender is also a factor.
Giftedness presents a great range of
profiles and needs. Gifted students have
highly varied profiles and a range of
factors, both internal and external, can
determine whether they progress easily in
school or have trouble doing so.

Appendix Il presents additional informa-
tion on the characteristics often attributed
to giftedness and describes frequent
expressions of giftedness that make it
possible to better understand gifted
students and their needs.



Before orienting actions in support
of all students, it is essential to fully
understand their needs. While gifted
students have many of the same
needs as other students, the intensity
of gifted students’ needs and the
ways in which they are expressed can
prove to be different. Every gifted
student has their own unique set of
abilities, needs and interests. Apart

from personal factors, their needs are
influenced by family, social and
educational factors. The connections
between all of these factors need to
be taken into consideration when
determining gifted students’ needs.

The needs of gifted students can appear in
a range of areas. Hence the importance of
having an overall vision for the develop-
ment of an intervention strategy that takes

into account all the dimensions of the
person. In this context, collaboration
between the various stakeholders involved
in students’ lives makes perfect sense,
especially with parents, because observ-
able signs attributed to giftedness (some-
times in response to things experienced in
school) can be observed in the home.

NEEDS OF

GIFTED STUDENTS




The needs described generally below do
not apply systematically to all gifted
students, and listing these needs does not
replace the global analysis that must be
carried out with regard to each student in
the school.

3.1 Accelerated Learning Pace

Most gifted students are capable of
mastering learning content and developing
competencies very quickly. The ability to
process information more rapidly leads to
a brisker learning pace, and the learning
situations offered to gifted students must
be flexible enough to take account of it.

3.2 In-Depth Understanding

Gifted students are often quite interested
in fully understanding subjects that spark
their interest, in thinking about them and
in approaching them from a perspective
that fosters the expression of their crea-
tivity. Teachers and non-teaching profes-
sionals must take these interests into
consideration by providing them with
sufficient time and the other conditions
they need to fully understand topics that
are of personal interest to them.

3.3 Challenges

The zone of proximal development is a
concept that indicates how important it is
to propose challenges adjusted to the situ-
ation of gifted students. These challenges
must stimulate the student’s desire to
learn and be commensurate with their
competency levels. A lack of challenges
can cause students to feel unmotivated,
while overly ambitious challenges can
cause stress that could make it harder for
them to become fully involved in school
projects. Even when they are realistic, chal-
lenges must be paired with the support
required for competency development. It
would be a mistake to think that gifted
students can develop their competencies
and realize their full potential independ-
ently, without the support of educators.

[..] they must be able to find an-
swers to the questions they raise
in class, acquire knowledge of the
things that interest them, receive
any needed help and be motivated
to engage in learning they need but
do not always see as important or

interesting. They should be happy
to go to school so that they can
progress in their chosen paths and
strike out in new directions.

Delaubier, J-P. (2002), La scolarisation des éleves intellectuel-
lement précoces, Rapport a Monsieur le Ministre de I'éducation
nationale, 16. [Translation]




Early and rapid intervention is not a
question of age. It is just as neces-
sary when children or students face
critical events or transitions or when
they need help adapting, which can
happen at any point on their edu-
cational path. It is also essential to

provide guidance throughout the
process until they obtain a diploma
or a qualification, whether in terms
of overall development or academic
learning.

Gouvernement du Québec, Ministere de I'Education (2017),

Policy on Educational Success, 40.

3.4 Complex and Meaningful
Learning Situations

All students need to be exposed to
meaningful learning situations that take
into account their interests and compe-
tencies, among other things. This is even
more important for students whose
involvement in an activity depends on
the importance attributed to it.
Repetitive, out-of-context tasks have
little meaning for gifted students and
can negatively affect their motivation
and degree of engagement. In addition,
situations that are distinctive for their
complexity and that call for innovative
solutions are particularly meaningful.
Gifted students need to explore a variety
of subjects in order to assuage their curi-
osity and expand the scope of their
interests. Accordingly, they must be
exposed to a broad range of ideas and
problems that elicit their creativity and
sense of innovation.

3.5 Recognition and
Valorization

Like other students, gifted students need
a welcoming and inclusive environment
that recognizes their strengths and
accepts their differences; they also need
to be recognized in their uniqueness and
feel validated within their peer group.
Recognition and valorization come
through in the latitude they are given for
sharing their knowledge, making deci-
sions or using their specific skills and
talents. While seeing their strengths,
efforts and achievements recognized,
gifted students must be aware that the
number of things all students have in
common are far more numerous than
their differences. Gifted students must
also learn to make room for the achieve-
ments of other students and understand
that the spotlight cannot be on them all
of the time.
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3.6 Balance

Like everybody else, gifted students need
to develop cognitively, emotionally,
morally and socially and physically.
Special attention must also be paid to
their overall development because many
gifted students tend to stress the cogni-
tive domain, sometimes to the detriment
of the others. Educators need to be sensi-
tive to this aspect and can help gifted
students offset their tendency to over-
stress their intellectual side by guiding
them toward other areas and helping
them to develop their interpersonal rela-
tionships, be open to others and work as
members of a team.

Being attentive to the signs of giftedness
helps to ensure that the needs of gifted
students are considered in a timely
manner and makes it possible to select
the means most likely to foster their
success while contributing to the
development of their full potential and
reducing the risk of problems.

3.7 Guidance

Gifted students need guidance in school
(cognitive and metacognitive strategies,
study methods), in their personal lives
(self-knowledge and the management of
mental states such as anxiety or anger)
and in their social and emotional lives
(attitudes and strategies in relationships,
teamwork and collaboration, leadership).
The following sections show how certain
types of guidance can help students to
meet their needs.

Following a global analysis of the situation
of gifted students and their needs, various
guidance strategies can be devised to
support them in school and foster their
success. Such guidance can assume many
forms: for example, time with a resource
teacher could be set aside to give a student
an opportunity to share their concerns and
look for solutions; or a resource person
from complementary educational services
could meet with a student to help them
develop cognitive or metacognitive strat-
egies. In fact, a whole range of student
guidance measures with substantial lati-
tude could be considered.



3.7.1 Developing Cognitive and
Metacognitive Strategies

Learning comes easily for many gifted
students without them having to draw
explicitly on any specific strategies. Hence
it is important, as soon as they start
attending school, to devote special atten-
tion to their work methods, metacognitive
strategies and self-requlation so that they
can become aware of the strategies
employed in doing school work. These
strategies will be useful throughout their
time in school and can help them deal with
any difficulties that may arise. Some
high-performing gifted students never
develop effective work methods, which
negatively affects their perseverance in
school and their feeling of agency with
regard to their problems. By developing
effective work methods, students improve
their sense of control and competency
while actively engaging in the activities
proposed for them. Students must there-
fore be accompanied in the development
of tools that will contribute to their success,
not only throughout their time in school,
but also when they enter adult life and
gain work experience.

3.7.2. Developing Self-Knowledge

Gifted students need to discover their
strengths, abilities, challenges and inter-
ests. They may need to determine, recog-
nize and understand their personal
qualities along with their emotions
(anxiety, feeling of being different and
misunderstood, etc.). Some students are
frustrated and stressed due to perform-
ance anxiety. For them, the development
of strategies conducive to self-control is
very important. Students who know them-
selves well manage more easily to identify
the internal and external factors that
contribute to their success and difficulties.
They are more realistic about what they
can achieve and better able to set attain-
able goals for themselves. By supporting
them in the process of developing a more
accurate understanding of their qualities,
adults help them to develop more realistic
images of themselves and, by extension,
greater self-esteem. Some students have
trouble adapting to different learning situ-
ations and maintaining harmonious inter-
personal relationships with their peers.
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Their difficulties may become more
pronounced or frequent, or they may need
support when their needs are not met.
Adults have a responsibility to ensure that
the environment takes their needs into
consideration. Adults are also responsible
for welcoming gifted students in a caring
and open manner, for working in partner-
ship with them and for acknowledging
and validating their emotions.

3.7.3 Supporting Social and
Emotional Learning

Social and emotional learning enables
students to understand and manage their
emotions, to feel and show empathy for
others, to establish and maintain
harmonious relationships and to make
responsible  decisions. Some gifted
students need support to understand why
they may feel uncomfortable within the
groups they frequent. Although some
gifted students benefit from opportunities
for collaboration and learning with other
gifted students, it is essential that they
develop a set of skills that will allow them
to establish harmonious relationships with
their peers and with the adults in the
school. Social and emotional learning

refers to key components of personal
development, particularly self-awareness,
emotional self-requlation, social aware-
ness and interpersonal skills. All students,
including gifted students, need to become
more aware of the impacts of their behav-
jour in society, learn to work as team
members, assert themselves in a positive
manner and show positive leadership
within a group. To help them to contribute
to today’s and tomorrow’s society, it is
essential to provide them with guidance in
social and emotional learning.

In the interest of both indi-

vidual

development

and

community life, people must
learn to appreciate personal and
cultural differences in others, while
ensuring that their own distinctive-
ness is respected. Schools must act
as agents of social cohesion by

helping students learn how to live
together and by fostering a feeling
of belonging to the community.

Gouvernement du Québec, Ministere de I'Education (2007),
QEP, Secondary Cycle Two, Chapter 1, 6.
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Complementary educational services
are intended for all students, whether
or not they are experiencing difficulties
or are gifted students.

TAKING GIFTEDNESS

INTO ACCOUNT IN THE
SCHOOL CONTEXT

4.1 Basic Principles Underlying
the Organization of Services

The principles underlying the organiza-
tion of services™ to meet the needs of
gifted students are the same as those for
other students. As stated above, the QEP
provides learning for all students. It is
designed to foster synergy between
instructional  services and student
services, which together help students
make progress in their learning. These
services support students so that they
have a feeling of belonging to their school
and can develop their potential. The QEP
specifies the broad educational orienta-
tions to focus on as well as the learning
deemed essential to the education of
today’s young people.” In light of the
schools’ mission, it embodies an educa-

tional approach that encompasses all
dimensions of students’ development.’
The various school stakeholders are
steered toward interventions that facili-
tate the development of the QEP’s
competencies in relation to students and
the characteristics of their community.

In order to take the uniqueness of every
student into account along with their
context and aspirations, the Ministére
recommends a non-categorical approach
to the organization of services in the
school system. This implies that decisions
with regard to intervention must be
based on a thorough knowledge of
students and their needs, apart from any
diagnosis or assignment to a level of diffi-
culty. The interventions selected vary
from one class or school to another to
ensure that they are suitable for the

students in question and the characteris-
tics of their community. Schools and
educators have significant latitude to
implement the most relevant actions on
behalf of all their students, including
gifted students.

For example, a teacher who uses peda-
gogical flexibility to take the students’
interests into account helps all their
students to develop at their own pace.
Collaboration between the teacher and
the guidance counsellor makes it possible
to consider the needs of all the students
in the class, which, in turn, makes
academic and career guidance content
(ACGC) meaningful for the students and
the teacher alike. The school administra-
tors is ultimately in the best position to
facilitate collegial work by all the stake-
holders to foster the students’ progress

13 The services are: preschool education services, elementary and secondary instructional services, complementary educational services student services and special services.

14 QEP, Secondary Cycle Two, Chapter 1, Foreword.
15 QEP, Secondary Cycle One, Chapter 1, Foreword.



and educational success. All stakeholders
prepare the students to become respon-
sible citizens who actively contribute to
democratic and social life as well as to
their community and its economic and
cultural life.

When a student encounters difficulties, it
is important to keep in mind that the
adaptation of educational services must
be considered, first of all, in relation to the
services offered to all students and, then,
in relation to more specialized adapted
services.'® Gifted students may experience
difficulties in school. In certain situations,
IEPs will be the proper approach. We will
come back to them later in this document.

16 Gouvernement du Québec, Ministére de I'Education, du
Loisir et du Sport (2007¢), Organization of Educational
Services for At-Risk Students and Students With Handicaps,
Social Maladjustments or Learning Difficulties, 4.

13

“Being open to others and valuing diversity
make learning how to live together in harmony
extremely important for schools and
educational childcare centres.”

Gouvernement du Québec, Ministere de I'Education (2017), Policy on Educational Success, 47.

[...] The school principal,
together with teachers and
other educators such as student
services personnel, is responsible for
meeting the educational needs of
each student in [their] care. It is up to
the school team to identify these
needs and to devise the necessary
measures, since the school team is
better acquainted with the students
and the environment in which they are
being educated.

Gouvernement du Québec, Ministere de I'Education, du Loisir et
du Sport (2007c), Organization of Educational Services for At-
Risk Students and Students with Handicaps, Social Maladjust-
ments or Learning Difficulties, 3.




4.2 Knowing Your Students

As mentioned earlier, it is important to
keep in mind that some gifted students
tend to go unnoticed at school. There are
various reasons for this: they may learn at
the expected pace or adapt their behav-
jour in order to feel like the others; or a
problem may conceal their giftedness.
Nonetheless, these students can have
problems that create psychological
distress.

The great heterogeneity of the gifted
student population implies a great
diversity of needs. This can result in differ-
ences with respect to commitment, the
desire and ability to learn, motivation,
expression of creativity and the quality of
interpersonal relationships with peers or
teachers. Gifted students also come from
diverse backgrounds. Some of them excel
in several areas while others excel in one.
Aside from the importance of knowing the
students, their educational paths, their
socio-cultural and linguistic contexts and
their cultural and sports activities, it is also
essential to be thoroughly familiar with
the strengths and challenges of gifted
students in relation to their competency
development in school.

14
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4.3 Determining the Needs
of Gifted Students

It is important to have a global vision of
the individual student and their interests,
strengths, concerns and socio-affective
development. To determine the needs of a
gifted student, it is essential to study their
specific profile. An analysis of their overall
situation makes it possible to identify the
means most likely to provide them with
effective support. While there are various
lists of observable signs of giftedness,
prudence is called for because giftedness
manifests in various ways that depend on
the individual student. No one gifted
student can present all the signs identified
on any given list and some students will
display only a few of them. In some circum-
stances, it might be wise to obtain a
professional evaluation; but the purpose
of this must be to identify the student’s
needs and not to diagnose or categorize
them. Many other sources of informa-
tion—the student’s recent school work,
the development of their knowledge,
information gathered from parents and
school staff who know the student and are
familiar with their socio-affective develop-
ment—are required to identify the
student’s needs. These various elements
make it possible to focus on the factors
that influence the student’s learning and
motivation. Having the student participate
in their evaluation is a good way to better
identify their needs and the appropriate
course of action to take, because it gives
the student an opportunity to express
themself and their concerns and to know
what is likely to help them.



COURSES OF ACTION

TO FOSTER THE SUCCESS
OF GIFTED STUDENTS
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Different actions can be taken to
maintain the motivation of each
student and foster the development
of their full potential. This section
describes a variety of possibilities for
gifted students. The proposed
courses of action are not mutually
exclusive and can be combined
depending on the educational needs
of gifted students. Analysis of their
needs and of the organization of
services in your school community
will make it possible to determine
which courses of action are the most
relevant.

The location of the school in a large urban
centre or in a rural area will influence the
decision as to the best course of action. For
example, the form that collaboration with
a CEGEP or a university takes will vary
according to the case. The use of digital
tools can facilitate access to many
resources and collaboration with distant
partners. Schools are invited to draw on
the examples presented and to develop
other initiatives in the context of the
evolution of the knowledge of giftedness.



5.1 Differentiated Instruction
Within the Framework
of the QEP

Differentiated instruction is a promising
educational approach for fostering the
educational success of all students and
taking their diverse range of needs into
consideration. The QEP, the foundation of
the work of Québec’s teachers and other
education system stakeholders, provides
for student competency development
projects in a number of subjects while
offering ample latitude for adjustment.
Making adaptations to take the diversi-
fied needs of students into account is the
best approach. Differentiation requires
knowledge of the concepts to be taught
and an understanding of the students:
their profiles, what they know and what
they need to learn. Differentiated instruc-
tion takes various forms in the schools
and can be developed in additional ways
in order to support gifted students,
among other things.

When we base interventions on the needs of
gifted students (the needs mentioned
above), we see that many benefit from
learning situations in which they progress
more quickly or in greater depth and
complexity. Some gifted students may
exhibit troublesome behaviour in class,
which happens when a gap develops
between their learning situation and their
zone of proximal development. It is some-
times worthwhile to suggest that certain

17

Some schools enrich learning by proposing a variety
of stimulating projects, organizing outings or trips,
publishing a school newspaper and holding
competitions in mathematics and other areas and
having science camps or chess clubs.

students engage in less familiar or more
abstract activities, while others may benefit
more from activities in which they can
express their creativity or develop their
leadership abilities. Allowing them to choose
how to go about their work, giving them
study projects and fostering their autonomy
are other helpful options. Finally, there are
also students who do best when their
learning time is optimized and relatively free
of repetition and revision, or when less time
is devoted to each new subject.

5.2 Enrichment

Enrichment can take a variety of forms. It
can make it possible to concentrate
content to cover a shorter period of time
than what was planned (quicker learning
pace). It can also foster a deeper under-
standing of concepts by taking students to
a higher level of analysis (more complex
concepts), diversify the range of topics
studied (particularly by making connec-
tions with themes that interest the
student) and going into greater depth
with respect to specific subjects (by
proposing ideas for projects that students
would like).

Teachers who practise differ-

entiated instruction understand

the dynamics at work in their
classes and are sensitive to the
diversity of the students in them. This
means they use a broad range of

strategies and take advantage of
interactions that occur naturally in class.

Gouvernement du Québec, Ministere de I'Education (2007),
QEP, Secondary Cycle Two, Chapter 1, 20.




5.3 Class Diversification

Research has demonstrated the importance
of contact among gifted students. This can
be done within the framework of peda-
gogical flexibility in the classroom or by
varying the composition of the class for
learning and evaluation situations. It can
also take place within the context of school
projects that enable gifted students to work
together to learn in greater depth and to
develop competencies such as project
management or leadership by, for example,
setting up a student newspaper or a blog.

Gifted students can share their school
experiences among themselves but should
also have an opportunity to learn among a
diverse range of students since this is more
representative of the kind of society in
which they live. Gifted students can be
grouped together to study some or all
subjects in the QEP. A special full-time or
part-time class can also be a way to meet
the needs of students experiencing difficul-
ties. The Ministere provides financial
support for a variety of student groupings.

The various groupings should not be seen
as steps or part of a sequence but, rather, as
means for meeting different needs. In all
cases, gifted students must be given oppor-
tunities to be in the company of their peers,
whether in school or in the context of
learning activities, particularly extra-
curricular activities.

5.4 The Individualized Education
Plan (IEP) Approach

Some gifted students excel in school
despite feeling anxious. Others are not at
the head of their class or avid readers, and
can cause trouble in the classroom or
exhibit adjustment or learning difficulties.
It is important to be attentive to their
needs, as with all students, and to guide
them so that they do not become bored,
disengaged, unmotivated, rebellious or
oppositional, or drop out.

Some gifted students have handicaps or
struggle with social maladjustments or
learning difficulties. An IEP fosters stake-
holder cooperation in order to meet

The education system prepares
students for integration into society.
Young talented and gifted students
already feel marginalized at school. It
is essential to find means and modes

of organization that avoid marginal-
izing them even more on the pretext
of the existence of differences with
respect to other students.

Gouvernement du Québec, Ministere de I'Education du
Québec (1985), Les Eleves doués et talentueux a I'école :
Etat et développement, 37. [Translation]

their needs. This is the case, for example,
with students who have significant learning
difficulties or major challenges related to
socialization.

Apart from student profiles, an IEP should
be established when one or more of the
following situations arises:

= The student’s complex situation is such
that a more sustained and coordinated
effort is required on the part of the
student, teacher(s), parents, school
administrator and, in some cases,
other players inside or outside the
school, to find solutions to the difficul-
ties encountered and thus enable the
student to progress.

= The student’s situation calls for the
introduction of specialized resources
or for certain adjustments (teaching
strategies, adapted materials, specific
resources, etc.) in addition to the
actions normally taken by the
teacher, in cooperation with the cycle
team, to adjust their actions to the
student’s needs.

= The student’s situation requires certain
decisions that will have an impact on
the student’s educational path, such as
decisions concerning adjustments to
evaluation methods, departures from
the Basic school regulation or special
orientations regarding the student’s
educational path or placement.”

The IEP makes it possible to analyze the
student’s abilities and needs in the
context of the school. Responses to
students’needs must be based on evalua-
tion that focuses not only on their difficul-
ties, but also on their achievements and
abilities in the context of their lives. Once
stakeholders have clearly grasped a
student’s situation and how it affects
their learning, evaluation can be used to
determine arrangements that will help
them overcome their difficulties, draw on
their strengths and make progress. The
means provided for in the IEP can be
applied for a more or less extended
period and at an appropriate frequency.
Since the IEP is revised periodically, it can
be used and adjusted as long as the
student’s needs warrant.

17 Gouvernement du Québec, Ministére de I'Education (2004), Individualized Intervention Plans: Helping Students Achieve Success, Reference Framework for the Establishment of Individualized Education Plans, 22.
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5.5 Tutoring

Tutoring can help some gifted students to
develop their work methods or sustain
their interest in school. This is true
particularly of students whose cognitive
or metacognitive strategies are in need of
substantial development, or who need to
learn how to know themselves better.
This kind of guidance is generally

provided by teachers. Some C)‘“MPles o(\ MCV\'l'OYi/\Q):

Gifted students can also act as tutors to
other students and thereby develop their
ability to explain things, to take positive
action and to enrich their relationships
with their peers. Caution must be exer-
cised, however, to ensure that using this
means does not prevent gifted students
from having opportunities to learn new
things commensurate with their capaci-
ties in order to meet their need to take up
challenges.
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5.6 Mentoring

Mentoring' in schools can involve pairs of
students who are not of the same age, and

it can focus on an area that is of interest to
both. A gifted student can be paired with
an older gifted student who can relate
their experiences and share their percep-
tions of factors that had a positive effect
on them.

Mentoring can also involve a partner from
the community associated with an organ-
ization, a business or an educational insti-
tution, like a university. The mentor
benefits from the arrangement and the
person being mentored has an oppor-
tunity to develop their competencies, skills
and feeling of personal effectiveness in the
area in question, while the mentor
develops their interpersonal and leader-
ship skills. The mentored student can then
be open to other realities.

For some students, preventive
measures or more specific
interventions implemented by the
teacher in conjunction with the parents,
in a regular classroom setting, could be
sufficient and allow them to make
progress in the areas of learning and
socialization. For other students, a set of
coordinated actions could be planned
by the cycle-team, the parents and the
students when interventions are not

sufficient to help the students make
progress in the areas of learning and

socialization. An individualized edu-
cation plan could then be drawn up in
such cases.

Gouvernement du Québec, Ministere de I'Education, du Loisir
et du Sport (2007c), The Organization of Educational Services
for At-Risk Students and Students With Handicaps, Social
Maladjustments or Learning Difficulties, 4.

18 The Grand dictionnaire terminologique defines mentorship as
individual, voluntary and free assistance, confidential in nature,
that is provided by a mentor over an extended period in order
to meet the specific needs of a person in terms of objectives
related to their personal and professional development as well
as to the development of their competencies and learning in a
given activity. [Translation]
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5.7 Accelerated Learning

Accelerated learning can be appropriate for
some students who can thereby meet the
requirements of the QEP at a faster pace
than that originally anticipated, insofar as
the new pace is better suited to their needs
and abilities. The Education Act and the
Basic school regulation mark out the path of
accelerated learning."

Some children are ready to start school
earlier than others. They clearly stand out
in terms of intellectual, social, affective
and psychomotor skills and are particu-
larly well equipped to begin their
preschool education or their first year of
elementary school before having reached
the usual age of admission. In such cases,
it is important to conduct careful and
rigorous analyses of their overall situation,
abilities and needs, along with the possible
consequences of accelerated measures on
their affective and social development and
educational success. Some professional
orders in Québec have provided guidelines
for evaluating a child with a view to
applying for an exemption from the manda-
tory age-by-admission requirement.?

5.7.1 Early Admission to Preschool
Education

To be eligible for preschool education, a
child must have reached the age of five
before October 1 of the current school year.
In other words, the child must be five years
old around the time they start attending
preschool for five-year-olds. A child may be
admitted to preschool education earlier,
however, if they are expected to reach the
age of five during the school year. This is
contingent upon acceptance of a substan-
tiated request to this effect submitted by
the parent(s).

5.7.2 Early Admission to Elementary
Education

To be eligible for elementary education, a
child must have reached the age of six
before October 1 of the current school year.
In other words, the child must be six years
old around the time they start attending
elementary school. A child may be admitted
to elementary school earlier, however, if
they are expected to reach the age of six
during the school year. This is contingent
upon acceptance of a substantiated request
to this effect submitted by the parent(s).

5.7.3 Skipping a Year

A child may skip a year in elementary or
secondary school under certain conditions
outlined in the Basic school requlation. For
example, students are generally promoted
to secondary school after successfully
completing six years in elementary school.
In the case of accelerated learning, a
student may be eligible for promotion to
secondary school after five years of elemen-
tary education if they have attained the
objectives of the QEP and acquired the
requisite emotional and social maturity.

19 Sections 96.17 and 241.1 of the Education Act and sections 12 and 13 of the Basic school regulation for preschool, elementary
and secondary, as well as the Regulation respecting exceptional cases for admission to preschool and elementary school education.

20 Ordre des psychologues du Québec (OPQ), Lignes directrices pour I'évaluation d’un enfant en vue d’'une demande de

dérogation a I'age d’admission a I'école, 2006.

Ordre des psychoéducateurs et psychoéducatrices du Québec (OPPQ), Lévaluation aux fins d’'une dérogation scolaire, 2015.



https://www.ordrepsy.qc.ca/documents/26707/0/Les+lignes+directrices+pour+l%27%C3%A9valuation+d%27un+enfant+en+vue+d%27une+demande+de+d%C3%A9rogation+%C3%A0+l%27%C3%A2ge+d%27admission+%C3%A0+l%27%C3%A9cole/b2c2e606-7fad-4b18-8ec8-883fb69e572e
https://www.ordrepsy.qc.ca/documents/26707/0/Les+lignes+directrices+pour+l%27%C3%A9valuation+d%27un+enfant+en+vue+d%27une+demande+de+d%C3%A9rogation+%C3%A0+l%27%C3%A2ge+d%27admission+%C3%A0+l%27%C3%A9cole/b2c2e606-7fad-4b18-8ec8-883fb69e572e
https://www.ordrepsed.qc.ca/~/media/pdf/Soutien_professionnel/Drogation scolaire 20150818 final 002 janvier 2016.ashx?la=fr

5.8 Sports-Study and Arts-Study
Profiles and Concentrations

Many schools are creating projects that
enable students to become more involved in
areas that interest them. These projects,
which vary in name and composition, are not
intended exclusively for gifted students but
can pave the way for them to develop their
potential and talents. Projects can include, for
example, visual arts or multisport profiles, or
concentrations in music or science. The inter-
national education program is also offered in
a number of places, and there are alternative
schools that offer project-based learning that
allows students to learn at their own pace
and affords them greater flexibility. Sports-
studies programs?' have also been set up to
give student athletes more opportunities to
practise their sports and succeed in secondary
school. Also, arts-studies programs provide
enriched training in an art subject in prepara-
tion for higher learning in the fine arts.??
These diverse learning options support
motivation and a feeling of belonging in the
school, which helps students to stay in school.
These same options can meet the needs of
gifted students by allowing them to learn
more quickly, in greater depth and in a
balanced manner.

The education system has ample latitude in
how it responds to students’ interests.
Decisions relating to the establishment of
concentrations (which correspond to local
study programs) are taken locally, while
ministerial recognition is required for sports-
studies and arts-studies programs (which
correspond to special pedagogical projects).

21 Sports-studies programs need to be accredited by the Ministére.
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5.9 Extracurricular Activities

Extracurricular activities can meet various
needs of gifted students. Whether through
sports, the arts, entrepreneurship, science,
the community, literature or other areas,
students can develop their potential and
bolster their feeling of belonging in the
school. There are many contests and sports
competitions in various areas as well as
student committees and clubs (e.g. chess,
school event planning, drama, improvisa-
tion). Gifted students can develop their
leadership and other talents along with
theirinterestsin the course of extracurricular
activities. Participation in these activities
can also give them opportunities to share
their interests with other gifted students.

22 Recognition for arts-studies programs is contingent upon compliance with the recognition rules established
by the Ministére (scholastic and arts components and coordination of interventions in each).
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5.10 Personal Educational Project (PEP)

In its desire for innovation to develop the
strengths of gifted students and their
communities, the Ministéere has advanced
the concept of the personal educational
project (PEP). Students who complete their
tasks more quickly than others may want to
have such resources at their disposal. These
tailored projects may have benefits for
students in terms of recognition, validation
and motivation, and may also encourage
students to stay in school by making learning
meaningful to them. Students use the time
available to them after quickly completing
learning tasks to develop projects that yield
tangible results such as goods, services,
websites, books, events, socially relevant
activities or presentations.

Even though students decide on the kind of
PEP they wish to have, based on their inter-
ests and strengths and what elements they
wish to develop, they may need guidance in
preparing their PEP. In addition to the aim of
the PEP, students have to indicate the means
they plan to use to achieve it. They can show
their PEP to a teacher, a non-teaching

professional or the school administrators,
who could then go over the means needed
to complete the project. These might
include, for example, guidance, the time
required, resources, partnership with the
community and any needed adjustments
that could make the plan more feasible.

The most important aspect of the PEP is the
process involved. Students carrying out a
PEP must receive regular guidance in
seeking solutions and to ensure that their
project is progressing as it should. Such
guidance could be provided by a teacher or
a tutor or someone designed to meet with
the students individually or as a group. With
proper guidance, students can take stock of
their progress, identify and develop their
strengths, particularly with regard to
project management, leadership and
communication without forgetting their
ability to overcome challenges. Within the
framework of their PEP, students can be
organized into groups in order to expand
their perspectives, develop their communi-
cation skills and learn how to work well in a

team.

These projects can deal with a wide range
of subjects and areas (e.g. archaeology,
environment, music, astronomy, computer
science, robotics, entrepreneurship). Since
PEPs are developed by the student with the
support of school staff, they are adapted to
the student’s situation and allow them to
benefit from the possibilities offered by
their community. PEPs provide good oppor-
tunities for students and their school to
develop collaboration and networking
through the involvement of various stake-
holders (for example, a leading research
organization, university researchers, media,
community organizations, businesses, asso-
ciations representing communities in terms
of socio-cultural or linguistic references).
This can reinforce the school’s openness to
the community.

HERE ARE A FEW EXAMPLES OF PEPs:

B An environmentally conscious student who is also passionate
about robotics wants to develop a robot that is equipped with
a large net and capable of moving over bodies of water and
collecting floating objects. The student meets with businesses
in their community, has online discussions with college- or
university-level specialists in the area and presents their
achievements to municipal councillors.
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B A student with a gift for music takes part in workshops given by
professional musicians, devotes time to making music at school
and rehearses for a performance to be included in the school’s
year-end concert. A teacher validates the student’s talent by
asking them to perform in front of the class.

)




B A student with a very lively imagination and a passion for
astronomy writes stories about space expeditions that lead to
the discovery of unknown planets and new forms of extraterres-
trial life. The student’s teacher puts them in contact with a
student in another school who has an exceptional talent for
drawing. The two students approach a publishing house and
sign a publication contract for a children’s book.

&

B A student with a keen enthusiasm for computer science decides

to develop a website equipped with an interactive map featuring
the tourist attractions in their region, as a way to draw tourists
and contribute to local economic development. The student
involves their classmates in the project to help target places for
tourists to visit and identify activities they could participate in
and local restaurants they could try. To give the region more
exposure, the student translates all of the content on their
website into French and their mother tongue.

23

B A student who loves fashion design draws and makes clothing

and accessories, and would like to know how to get started in
business. The student signs up for a course on entrepreneurship
for independent learners and joins forces with another student
who makes jewellery. They eventually decide to set up their own
business. A third student with a good knowledge of computer
science helps them to develop their website. Together, they
devise a logo and slogan for their school. They also sell sports
jerseys and accessories to encourage the school’s various sports
teams to develop a feeling of belonging in their school. The busi-
ness profits go toward a charity that they have chosen as a way
of giving back to the community.

B A student who is very fond of science studies the issue of waste

management in their northern community. They contact special-
ists in the fields of waste management and recycling and collab-
orate on the development and implementation of a project to
facilitate the reuse of waste materials, in order to reduce the
impacts on their environment.
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PROJECTS

SUPPORTED BY
THE MINISTERE

In order to foster educational success for all students, the Ministére supports a variety of initiatives encompassing
knowledge development and recognized educational practices. All of these initiatives can directly or indirectly affect the
educational success of gifted students.

6.1 Research Program on
Student Retention and
Academic Success — RPSRAS

Together with the Fonds de recherche du
Québec - Société et culture, the Ministere
has established the Research Program on
Student Retention and Academic Success.
As part of this program, the action-research
project on teachers’attitudes and practices
regarding the educational inclusion of
gifted students (in French only), headed
by Line Massé, was funded from 2016
to 2019.

23 Attitudes et pratiques des enseignants quant a l'inclusion
scolaire des éléves doués, conditions de réussite et
validation d’une démarche d‘accompagnement des
enseignants pour favoriser leur inclusion, 2016-2019.

6.2 Partnership Projects in
Special Education
(Measure 15350, volet 1)

The Ministére provides the school system
with financial support for partnership
projects related to pedagogical develop-
ment and the organization of services to
meet the needs of students with handi-
caps, social maladjustments or learning
difficulties. The goal of such projects is to
try new pedagogical approaches and
practices that foster educational success
for these students. Budget measure
15350 is intended to support the creation
of partnerships between the school
system and the various partners who,
through their expertise, help to meet the
student’s needs and facilitate their
academic success. Working with external
partners makes it possible to improve
initiatives, be innovative and offer
complementary expertise. For a number
of years, the Direction de l'adaptation
scolaire, which is responsible for this
measure, has added the needs of gifted
students to its call for projects under
Measure 15350.

24

In the past three years,
at least two projects
that address the issue
of giftedness were
accepted:

2017-2019: Gifted and talented
secondary school students—
Impacts of an enrichment
mentorship program delivered
by university students in the
giftedness section of the SEUR*
project (*Sensibilisation aux
études universitaires et a la
recherche) (CSS Marguerite-
Bourgeoys)

2019-2020: Better identification
and intervention with respect to
twice exceptional elementary
school students (CSS des
Premiéres-Seigneuries)
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CONCLUSION

Giftedness has many facets. Knowledge
in this area, which is constantly growing,
sheds very useful light on guidance
options for gifted students. Helping them
to develop their potential necessarily
involves knowing them well, under-
standing their needs and selecting inter-
ventions that will enable them to progress
in a harmonious manner. Taking gifted
students’ needs into consideration
assumes its full significance in our society,
which attempts to give everyone an
opportunity to develop and reach their
full potential.

Whether it is the way in which the teacher
creates a welcoming environment and
makes good use of each student’s differ-
ences in the classroom, or the way the
teacher makes use of a specific project or
involves partners, the possibilities are as
numerous as they are interesting. The
school system, which already has a range
of ongoing initiatives, is invited to improve
its work by pooling expertise and relying
on collaboration.

Gifted students can be found in every
region of Québec and some regions are
working together to provide a variety of
services designed to meet these students’
diverse needs. For example, some collab-
orative ventures target common concerns
and share expertise to offer the guidance
required for the development of students’
competencies.

All students need guidance and help to
have confidence in their abilities. Acting to
foster the educational success of gifted
students must be seen as taking into
account the diversity of students and their
needs. In keeping with the steps taken to
support all students, the school promotes
equal opportunities for all. The develop-
ment of each student’s full potential
implies that they have an opportunity to
learn alongside others, to learn to know
themselves and to interact with others so
that they are ready to actively participate
in the construction of Québec’s future.

By fostering the mobilization of concerned
stakeholders, supporting research and
partnership projects and applying various
budget measures, the Ministére continues
to help the education system take gifted-
ness into account when organizing educa-
tional services in accordance with students'’
needs, particularly through collaboration,
training and project development.
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This appendix gives an overview
of the main theoretical models
of intelligence and giftedness.
Readers who wish to know more
are invited to consult the refer-
ences given at the end of this
document as well as the abundant
scientific literature on this subject.
Moreover, the evolution of research
has led contemporary researchers
to question certain aspects of intel-
ligence and giftedness, particularly
those that are now considered neuro-
myths. It is important, therefore, to
be discerning and to take the most
recent research in education into
consideration.

MAIN THEORETICAL

MODELS OF INTELLIGENCE

AND GIFTEDNESS

Interest in the concepts of intelligence and
giftedness goes back many years.
Definitions of them have developed and
varied according to time periods and
countries, influenced by the work of
pioneers in psychology such as Galton,
Piaget and Binet-Simon.

Two major trends seem to emerge from
the scientific literature: “schoolhouse
giftedness” is based on cognitive apti-
tude tests while “creative-productive
giftedness,” which draws on individuals’
problem-solving abilities, cannot be
measured by intelligence tests.
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Researchers’ theoretical perspectives or
standpoints influence how they see and
define giftedness, the procedures they
use to identify gifted students and their
choice of interventions. Joseph Renzulli
does not see these two major profiles
as mutually exclusive; rather, each is just
as important as the other.



A number of these various models are
often mentioned in the scientific literature.
The following summaries provide an over-
view of the main ones for readers, who can
consult other sources in accordance with
the extent of their interests and concerns.

Theoretical Models
of Intelligence

The Theory of Multiple Intelligences

In the early 1980s, Howard Gardner
published Frames of Mind: The Theory of
Multiple Intelligences, which advanced
the idea that the concept of intelli-
gence is broader than that of the intel-
ligence quotient (1Q). Gardner’s model
identified seven types of intelligence,
each independent of the others:
linguistic-verbal, logical-mathematical,
visual-spatial, intrapersonal, interper-
sonal, bodily-kinesthetic and musical.
A few years later, the author added
another category, namely, naturalistic
intelligence.

The Three-Stratum Theory
of Cognitive Abilities

In 1993, John Bissell Carroll, who admired
the psychometric approach, proposed a
three-stratum theory of cognitive ability
to account for individual differences
observed in intelligence tests. His model,
based on an exhaustive analysis of a very
broad range of data sets extending over a
period of 70 years, has three strata. The
first, which can be attributed to a general
success factor, comprises some 30 factors
encompassing the primary mental abilities.
The second stratum corresponds to eight
forms of cognitive ability and comprises
more complex factors including all the
previous ones; these are fluid intelligence
(logic, induction, reasoning), crystallized
intelligence (involved in verbal tasks...),
broad retrieval ability, broad visual
perception, broad auditory perception,
processing speed, etc. The third stratum,
which is the most complex one, comprises
some 40 more complex specific abilities.
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The Triarchic Theory of Intelligence

Between 1985 and 2003, Robert J. Sternberg
developed the triarchic theory of intelli-
gence based on the interactions of three
main components: 1) analytical abilities,
2) practical abilities and 3) creative abil-
ities. The analytical abilities, which can be
measured by 1Q or cognitive ability tests,
make it possible to carry out academic tasks
such as analyzing, comparing, judging, criti-
cizing or validating the quality of new
ideas. The practical abilities, which facili-
tate adaptation to problems associated
with daily life and one’s environment,
include applying, putting into practice and
making use of knowledge and prior experi-
ence. Finally, the creative abilities refer to
the ability to successfully negotiate new
situations; they make it possible to create,
invent, form hypotheses and imagine, and
are conducive to new ideas, inventions
and discoveries. Sternberg’s system under-
scores the importance of context in the
concept of intelligence. Some elements of
his theory have been incorporated into
many explanatory models of giftedness,
such as that of Renzulli.

Explanatory Models
of Giftedness

The theoretical models of giftedness led
researchers to look more closely at
explanatory models of giftedness.

The Three-Ring Model

Drawing on the work of Sternberg,
Renzulli advanced the idea that gifted-
ness is composed of a set of traits clus-
tered around three basic components
(the three-ring theory) that interact in
the behaviour of gifted children. These
components, which are found in varying
degrees in normal populations, are
highly developed in gifted people. They
are: 1) above-average intellectual ability,
2) creativity (referring to fluidity, flex-
ibility, originality and curiosity) and
3) task commitment (defined as interest,
enthusiasm, determination, motivation,
self-confidence and energy directed
toward the performance of a task). The
gifted student does not only present a
set of traits within each of these compo-
nents but is also able to use them in
specific areas of interest.

A differentiated model of giftedness
and talent

In Québec, Francoys Gagné’s Differentiated
Model of Giftedness and Talent makes a
clear distinction between the two
concepts named. According to this model,
giftedness is made up of high-level
natural abilities in at least one ability
domain, for example in the intellectual,
socio-affective or sensorimotor. Talent, on
the other hand, is associated with high-
level abilities and the subsequent
development of exceptional skills in a
specific field of activity, particularly in
academig, artistic and sports activities, as
well as in recreation and technology. The
development of talent is influenced by
catalysts relating to the person and their
environment. And chance, whether it
involves the student’s genetic inherit-
ance, the family environment or daily life,
plays a key role in the development of
talent. This reminds us of the importance
of the educational context and of the role
that education system stakeholders are
called upon to play in order to foster the
development of the full potential of every
student entrusted to their care.
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EXPRESSIONS AND
CHARACTERISTICS

FREQUENTLY ATTRIBUTED

TO GIFTEDNESS

This appendix presents additional information on the indicators and characteristics often attributed to giftedness.
As indicated in the section on concepts relating to giftedness, this information is used by school system stakeholders
to gain a better understanding of students’ needs.

Giftedness...

Is not determined by 1Q alone

Some approaches determine giftedness
only by measuring 1Q or by the perfor-
mance results on standardized tests.
Although intelligence tests can yield inter-
esting data, giftedness is broader than
what these tests measure. In addition,
intellectual performance represents only
one aspect of giftedness.

Includes a variety of profiles and needs

Since the scientific literature presents
many different types and profiles of
“giftedness,"it is important to have a vision
of the phenomenon that reflects this
variety and is consequently more inclusive
and up to date. To meet the needs of gifted
students, the school does not have to
place them in any specific categories.
Current research is oriented toward a
broader vision of what giftedness is.
Accordingly, most experts recommend
observing behaviour and other indicators
of giftedness instead of identifying
students as gifted.

Takes the form of a
developmental process

The features and characteristics of gifted-
ness change and vary throughout a
person’s life. A significant amount of the
scientific literature states that giftedness
is not a fixed feature but evolves and is
expressed differently at certain times and
in certain contexts. Moreover, it develops
on the basis of aptitudes and competen-
cies and in accordance with possibilities
and opportunities conducive to its
expression. Giftedness, therefore, is a
phenomenon influenced by the inter-
actions between the student and their
environment.

Is influenced by a person’s culture and
geographic and economic situation

Ethnocultural background, geographic
situation and socio-economic status all
influence the understanding and expres-
sion of giftedness, which is related to the
socio-cultural context in which it occurs.
Some groups may consider a given situa-
tion to be exceptional, whereas others may
not. In a formal evaluation context in
which standardized tests are employed,
measurements may be influenced by
socio-cultural factors. 1Q tests use refer-
ences that children may or may not under-
stand, depending on their background,
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socio-cultural references or environment
(rural or urban). These can have built-in
biases associated with mother tongue,
cultural references or socio-economic
environment, which can lead to an erro-
neous interpretation of a child’s potential.
It is important to be particularly vigilant
in the case of immigrant or allophone
students.

May go unnoticed

Not all students show obvious signs of
giftedness. Moreover, when it is expressed
it may appear only as certain characteris-
tics, not all. In some cases, behavioural
indicators associated with agitation or lack
of motivation mask giftedness indicators.
When this happens in reaction, say, to an
unmet need such as a need for challenges
or stimulation that has not been taken into
consideration, the intervention strategy
may be in vain if it focuses on signs instead
of real needs.



Can coexist with a disorder

Giftedness can coexist with a disorder,
particularly an attention deficit disorder
with or without hyperactivity or an autism
spectrum disorder. Giftedness, as such, is
not a disorder; indeed, some gifted
people are said to be “twice exceptional.”
There are a variety of ways in which
giftedness can coexist with a disorder. In
some situations, the inherent characteris-
tics of giftedness can lead students to
compensate for difficulties associated
with a disorder. In such situations, gifted-
ness will be said to mask the disorder.
Such students are more at risk of experi-
encing difficulties in school, particularly
due to the increasing complexity of
learning situations. Among students
who have a disorder that masks their
giftedness, the indicators of the disorder
predominate. There are also other situa-
tions in which the person’s disorder and
giftedness mask each other. These situa-
tions mostly go unnoticed since their
school marks are generally within the
average range.
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Is not synonymous with success in school

Contrary to popular belief, giftedness is
not synonymous with success in school.
Although the majority of gifted students
adapt and succeed well in school, others
may encounter difficulties along the way.
These problems may be occasional or
ongoing; they stem from the interaction of
factors that are specific to the person but
also related to subject-specific competen-
cies, social skills and the management of
stress and emotions. Some students may
experience success only intermittently in
the course of their studies while others
end up dropping out. When students
succeed easily without having to work
very hard from the time they start elemen-
tary school, special attention must be paid
to them to ensure that they develop work
habits they can use in dealing with the
increasing challenges they have to face in
school. The school has a major role to play
in offering a conducive environment and
learning conditions that enable gifted
students to develop their full potential.

Manifests differently in boys and girls

With respect to gender differences, even if
there seem to be just as many gifted girls
as boys, the latter are more frequently
identified as such. Gifted boys apparently
express and manifest their suffering in
ways that are observable to educators
(anger, aggression, agitation), which partly
explains why they are identified more
often than gifted girls. The latter are appar-
ently more discreet, conceal their differ-
ences more and exhibit a greater capacity
for adaptation, which would explain why
giftedness in girls goes unnoticed more
often than it does in boys.



Indicators of giftedness

There is no single profile of gifted students and no list of observable indicators could ever encompass the full range of the forms giftedness
takes. Those alluded to in this document make it possible to understand how some gifted students function.

Although each gifted student is unique, some authors claim that all of them share the same observable characteristics. Learning pace,
curiosity, creativity and intensity do indeed seem to be universally shared.

Other characteristics that may be associated with giftedness include:

Demonstrates critical thinking

IS SELF-TAUGHT

Is sensitive or feels

Becomes involved misunderstood
to varying degrees, depending on the context

Has extensive knowledge in specific areas

DEMONSTRATES
ORIGINALITY IN
PROBLEM SOLVING

Desires and appreciates challenges

IS ACTIVE

Given the possible range of expressions of giftedness and the needs they reflect, we should think about the needs of gifted students in
ways that lead to appropriate intervention strategies. It is essential to take expressions of giftedness into account since giftedness is
inscribed within a more global context, namely that of the whole person.
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Is creative
Learns quickly

Is intense
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